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GLOSSARY 

 
     

ATLS  Associate Teacher Learning and Skills 
CNX Connexions cnx2jobs service in Greater Manchester 
CPD Continuing Professional Development 
E2E Entry to Employment 
FE Further Education 
HE Higher Education 
HR Human Resources 
IfL  Institute for Learning 
ILT Information and Learning Technology 
ITE Initial Teacher Education 
JISC  Joint Information Systems Committee 
LLUK Lifelong Learning UK 
LLS Lifelong Learning Sector 
PCET Post Compulsory Education and Training 
PGCE Post Graduate Certificate in Education 
QA Quality Assurance 
QTLS  Qualified Teacher Learning and Skills 
SEPD  School of Education and Professional Development 
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INTRODUCTION 
 

 
Welcome to this booklet of executive summaries from Consortium funded, or part-funded, projects 
during 2008/09. 
 
It shows the wide range of work that we support helping to examine important issues in the field of 
initial teacher education and continuing professional development in the post-compulsory education 
sector.  
 
We hope you will find the summaries interesting. Further details of each project can be found on our 
website:  consortium.hud.ac.uk 
 
If you would like any further information, please email us:  cpcet@hud.ac.uk 
 
Dr Margaret McLay 
Consortium Director 
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BA Education and Professional Development Away Day  
Kilnsey, 23/24 April 2009 
 
Project completed by:    David Powell 
    Senior Lecturer (University of Huddersfield, SE PD, PCET) 

 
Ian Findlay 
Senior Lecturer (University of Huddersfield, SEPD, PCET) 
 

 
 
12 tutors attended on the Thursday and 14 
attended on the Friday, including a senior 
manager from one of the Consortium partners, 
Foundation degree tutors and BA tutors from 
the University and Consortium centres. 
 
The agenda covered: 
 
·  blended learning 

·  CPD opportunities and Professional 
Formation 

·  foundation degree transition 

·  thematic review – part-time courses for 
mature students 

·  Equality and Diversity review 

·  saving time 

·  new module developments 

·  research opportunities.  
 
 

 
 
Key outcomes 
 
Blended learning 
 
1. A commitment to developing a blended 

learning model for the programme, focusing 
on particular modules in the first year and 
CPD modules in the second year. This 
would be based on a model built around a 
Saturday day school. 

2. A recognition that this model needs to be 
developmental and built around learners’ 
needs and abilities to ensure its success. 

3. This approach would enable collaborative 
opportunities for working with colleagues 
from across the University and Consortium. 

4. Recognition that the development of this 
approach could provide research 
opportunities to the team. 

5. The team explored the potential of a 
blended learning approach to support the 
University’s “saving time” initiative.  
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Dual Identities: enhancing the in-service teacher t rainee experience in Further 
Education  
 
Project completed by: Kevin Orr 
    Senior Lecturer (University of Huddersfield, SE PD, PCET) 
 
    Robin Simmons 
    Senior Lecturer (University of Huddersfield, SE PD, PCET) 

 

Executive summary 

This project researched the historical and 
political background to teacher training in the 
English Further Education (FE) sector. It then 
considered the experience of HR managers, 
teacher educators and teacher trainees at two 
FE colleges in order to better understand the 
experience of in-service teacher training in FE.  
 
The FE sector of England has traditionally 
emphasised vocational or subject expertise 
over pedagogy and until recently staff did not 
have to be teacher-qualified. Consequently, the 
sector has lacked a culture that promotes the 
professional development of teaching 
knowledge and skills. Since the election of the 
New Labour government in 1997, FE has been 
central to economic and social policy and there 
have been initiatives designed to regulate and 
professionalise the workforce. These initiatives 
include the introduction of national standards 
and the requirement for staff in FE to hold 
teaching qualifications. In contrast to schools, 
ninety percent of staff train part-time while in-
service and so are expected to perform as 
teachers while also being trainees. Many have 
to quickly manage full teaching timetables and 
so have little time to develop their practice, 
which favours conservative approaches to 
pedagogy.  This is exacerbated by government  
 
 

 
 
 
 
 

reforms that have added to the bureaucratic 
elements of both teacher education and FE 
more generally. These tend to reinforce a 
limited perception of teaching as primarily 
technical, all of which means that coping is 
prioritised over developing teaching. The 
professionalism and pedagogy of FE teaching 
are thus restricted. To help alleviate this 
situation, the following recommendations are 
made to FE employers and teacher educators, 
while understanding the limits of their 
influence: 
 

·  recognise trainees as a defined category of 
employee 

·  increase trainees’ workload incrementally 

·  formally recognise the key role of teacher 
educator 

·  enhance the status of mentors 

·  prioritise the teacher training course 

·  prioritise pedagogic elements over 
administration in teacher training 

·  consider how trainees can be supported 
while maintaining the challenges 

·  increase the integration and relevance of 
theory in teacher training. 
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E2E – Education and Training for Socially Excluded Young People -  
‘Work-related learning for young people, a study of  entry to employment 
programmes’ 
 
Project completed by: Ron Thompson 
    Senior Lecturer (University of Huddersfield, SE PD, PCET) 
 
    Robin Simmons 
    Senior Lecturer (University of Huddersfield, SE PD, PCET) 
 
 

Executive summary 

The aims of the research: 
 
• investigate the nature of E2E in 2 northern 

districts 

• examine who enrols on the E2E 
programme and how they got there 

• explore the experiences of young people 
attending E2E 

• explore the experiences of teaching staff 
delivering E2E. 

 
The research involved 2 phases: 
 
1) Mapping of E2E provision within the 

Kirklees and Calderdale areas (including a 
tour of provision with Connexions Personal 
Advisers). 

2) An in-depth ethnographic investigation of 
four sites providing E2E programmes.  

These case study sites included: 

a. an FE College 

b. a Charitable training provider 

c. two private training providers. 

 
 

 
 
Fieldwork took place between November 2008 
and May 2009, funded by the University of 
Huddersfield Research Fund and the 
Consortium for Post-Compulsory Education 
and Training. 
 
The main corpus of data includes: 
 
• 58 recorded and transcribed semi-

structured interviews with learners, teaching 
staff and other professionals, plus 5 
unrecorded interviews 

• 87 hours of observation data 

• document analysis (E2E website, minutes 
of meetings, initial assessment forms, 
dismissal procedures, 
advertisement/information leaflets, 
promotional DVD, CNX referral form) 

• photographic evidence (of provider 
entrance, surrounding locality, learner use 
of space and activities). 

 
The funding from the Consortium was used to 
support the exploration of the experiences of 
teaching staff. We would like to thank the 
Consortium for its help and encouragement 
throughout the period of this project.  
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The Grading of Teaching Observations: implications for teacher educators in 
Higher Education partnerships 
 
Project completed by:  Ros Ollin 
    Senior Lecturer (University of Huddersfield, SE PD, PCET) 
 

Executive Summary 

This research project was carried out in 
response to the introduction of Ofsted’s new 
grading criteria for inspection of ITE in the LLS 
(2008), which state that over fifty percent of 
trainees need to be judged ‘outstanding’ for an 
ITE provider to achieve the highest inspection 
grade. Ofsted now places an increased 
emphasis on classroom observation of 
teaching to provide evidence for inspection, 
which raises the issue of what tutors observing 
trainee teachers consider to be ‘outstanding’ 
teaching. 
 
The research considered what tutors in the 
Huddersfield PCET Consortium understand by 
the term ‘outstanding’ in relation to trainee 
performance, with a focus on classroom 
teaching. The views of tutors involved in 
teaching observations of trainees on the 
Certificate in Education/PGCE were compared 
with a list of features associated with 
outstanding teaching. This was generated 
through analysis of case studies of 
‘outstanding’ and ‘weak’ trainees produced by 
Consortium Centre Managers. The observing 
tutors were then observed carrying out 
teaching observations and giving feedback. 
This was followed by semi-structured 
interviews and analysis of the documentation 
supporting the observation. 
 
The features of outstanding teaching 
generated by the tutors were broadly similar to 
the key features of outstanding lessons 
identified in the Ofsted grading criteria. 
However Ofsted included more emphasis on 
the measurement and achievement of targets 
and learning outcomes and the ‘Every Child 
Matters’ Agenda, whereas tutors also included 
less definable, complex features. The research  
 
 

 
 
considered the effect of teaching context on 
notions of ‘outstanding’ teaching and data 
indicated that most tutors took the effects of 
context into account when observing trainees 
teaching. Context could affect the type of 
students that attended, the way subjects were 
taught, the kind of teaching approaches that 
were favoured and the resources that were 
available. Trainees teaching in an HE in FE 
context provided an illustration of this, with 
different teaching spaces, session plans and 
attitude to measurement of learning outcomes 
signalling that HE in FE was different from FE 
teaching. There were characteristics 
associated with this type of teaching that 
marked it out from other LSS contexts. Tutors’ 
comments also indicated how the constraints 
of certain teaching contexts might limit a 
trainee’s potential to demonstrate ‘outstanding’ 
teaching. 
 
The processes and content of tutor feedback 
following observations were analysed, 
including tutors’ views on grading and how the 
new Ofsted grading criteria affected post-
observation feedback. The research 
considered issues for HE ITE partnerships 
emerging from the grading of observations for 
college QA systems, in particular the tensions 
between the developmental (formative) and 
judgemental (summative) assessment 
purposes of teaching observation. This was 
particularly relevant where trainees on an ITE 
programme were also members of FE College 
teaching staff and where some Certificate in 
Education/PGCE tutors based in FE colleges 
also carried out a college quality assurance 
role in relation to observed teaching. In order to 
obtain an FE college perspective, the views of 
HR managers from different colleges also 
informed the research. 
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Many issues emerged related to the effect of 
Ofsted grading on tutor observations of 
teaching. Interlinked themes emerging from the 
data included different perceptions of the 
purposes of observation, trainee and tutor 
identities and processes and content of tutor 
feedback. In-service trainees were ‘learners on 
a course’, ‘learner teachers on a course’ and 
‘teachers in an FE college’; observing tutors 
were  ‘teachers’, ‘learners’ (from their trainees), 
‘teachers in an FE college’ and ‘assessors of 
teaching quality in an FE college’. Tutors had a 
strong sense of their identities as ‘teachers’ 
and showed this through their approach to 
feedback, which was mainly developmental 
and supportive. Some tutors appeared 
reluctant to adopt a summative assessment 
role in relation to trainees being observed for 
the ITE course, as they viewed the purpose of 
observation as developmental in that context. 
Although previous reports (Peake, 2006; 
Burrows, 2008) have indicated that trainees 
appreciate the opportunity for development, 
tutors were not confident that trainees were 
clear about the standard of teaching they had 
achieved. 
 
Views on grading depended on perceptions of 
the purposes of observation. The research 
indicated that tutors’ resistance to grading 
derived from a view that it would undermine the 
developmental nature of observations. Some 

tutors indicated that trainees would find grading 
helpful, as it would give them a clear indication 
of the criteria against which they were being 
observed. For trainees who were both trainee 
teacher and college employee, observations 
served different purposes – for formative 
development in the ITE course and for 
summative judgement related to quality 
assurance of teaching standards as a college 
employee. 
 
Some tutors were also involved in college 
observations for QA purposes. These tutors 
described pressures from management if 
trainees were given low grades as members of 
college staff. They also described pressures 
from trainees who were being inspected for 
college purposes and who wanted an 
indication of the grade they might receive. Here 
tutors were aware of the potential impact on 
trainees if they adopted the language of Ofsted 
grading criteria. 
 
The research concluded that the Ofsted 
grading criteria are likely to have a significant 
impact on ITE for the LSS and ITE providers 
will need to consider how they balance 
underpinning values related to learning and 
development of trainees, with increasing 
demands for standards of teaching to be 
monitored and assured. 
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Training Needs Analysis of CPD in FE Colleges 
 
Project completed by:  Jane Burrows 
    Consultant, Fylde Innovation Ltd 
 

Executive Summary 

 
Rationale 
 
A requirement of the Reform Agenda and IfL 
recognition of ATLS/QTLS is that of Continuing 
Professional Development for teachers in the 
LLS.   The IfL has stipulated that the CPD must 
comprise activities on which teachers can 
reflect.  The overarching objective of this would 
be to identify the CPD needs of teachers in FE 
colleges and the Consortium presents an 
opportunity for greater networking and provides 
the opportunity to gather many and varied 
views from diverse stakeholders.  This would 
include working with the IfL in its deliberations 
on its framework for CPD. 
 
Aims 
 
The aims of the project were: to identify the 
CPD needs of teachers in FE colleges; to 
identify appropriate stakeholders whose views 
would feed into training needs analyses and to 
identify potential CPD models appropriate for 
FE Colleges. 
 
Methodology and Process 
 
Desk research identified two items that were 
particularly pertinent: the IfL Guidelines and the 
LLUK 2008 report on access to CPD.  
Awareness of the project was raised among 
members at a Consortium meeting, at which a 
preparatory questionnaire was distributed.  
Contact with the North West CPD Managers’ 
Network yielded only one completed 
questionnaire.  A practitioner questionnaire 
was distributed and a total of 28 returned.  
Interview and focus group schedules were 
piloted and four colleges were visited. 
 
 
 
 
 

 
 
Outcomes 
 
Emerging themes of the research have been 
discussed and analysed.  Practitioners 
provided a snapshot of CPD needs they had 
identified over the previous 12 months and also 
provided their thoughts on and attitudes 
towards the accreditation of CPD activities.  
Three case studies have been provided, 
demonstrating how three organisations 
determine, organise and provide CPD. 
 
Conclusions 
 
·  the sense of professional responsibility that 

underlies the IfL’s CPD model is not always 
understood by either practitioners or college 
management 

·  models tend to reinforce the idea that CPD 
comprises activities that are ‘owned’ by the 
organisation, not by the individual; 
consequently, there is tension between 
organisational and individual needs 

·  it appears that only one part of the IfL’s 
message about what constitutes CPD has 
reached many practitioners – many talked 
about the need to reflect on activities, but 
very few spoke about the need to evidence 
how CPD has been applied to practice and 
how this has impacted on learners’ 
achievement and success 

·  in terms of reflection, one word was often 
missing from the interviews and focus group 
discussions – the word critically that 
precedes the word reflect - critical reflection 
is key to the IfL model 

·  is classifying activity as CPD or general 
staff development/training a matter of 
semantics? – activities that had previously 
been labelled staff development have been 
re-branded as CPD, with no changes in the 
model/approach used 
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·  the question of identifying the CPD needs 
of FE teachers is one to which the answers 
are as diverse as the provision and 
personnel in the FE sector. 

 
Recommendations 
 
·  the IfL Guidelines are promoted vigorously 

to assist both management and 
practitioners to become more aware of the 
responsibilities each should assume in 
determining and fulfilling CPD needs 

 

·  the tripartite effects of CPD activity, (critical 
reflection, evidence of impact on practice 
and evidence of impact on learners’ 
achievement and success), need to be 
disseminated and understood more widely 

·  a greater variety of models are interrogated 
than could be achieved within the 
limitations of this project 

·  the issue of definition is interrogated more 
closely – it appears that a widespread 
opinion is that any type of activity can be 
labelled CPD if the individual can reflect on 
it. 
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Wakepedia 
 
Project completed by:    Linda Hallwood 
    Centre Manager, Wakefield College 
 

Steve Bell 
ILT Development Manager, Wakefield College 

 

Executive Summary 

Wakeypedia is a 
Good Practice 
Guide in the form 
of a wiki which 
aims to provide a 
valuable resource 
for teachers in all 
areas of formal 
education. 

It is continually 
growing through contributions by individuals to 
include articles on a wide range of topics 
across the whole range of teaching activities, 
considerations and techniques.  Individual 
practitioners can look to this Guide for 
inspiration in overcoming specific difficulties, 
guidance on methods of approaching particular 
aspects of the teacher’s role and 
recommendations of practices that others have 
found useful.  

Our aim is to engage both Consortium 
members, students and others in using and 
contributing to Wakeypedia in order to grow the 
living community of practice required to 
maintain the viability of the Guide itself.   

Activity 

Following on from a development phase, this 
project’s activities have been directed at 
promoting the guide and gaining community 
support. 

 

 

 

 

 
Project activities included: 

·  promoting Wakeypedia at conferences and 
events 

·  presenting training sessions for 
contributors across the Consortium and 
beyond 

·  developing a lesson enabling Consortium 
members to incorporate Wakeypedia in 
their teaching 

·  developing schemes for managing and 
growing the resource 

·  further developing the content and types of 
content within Wakeypedia. 

Considerable interest has been expressed in 
the potential of Wakeypedia to provide a 
common repository for knowledge by partners 
within JISC and from education project 
partners across Europe. 

 

Wakeypedia is now also integrated with the 
Consortium’s OurSubject (ASSOCiate Online) 
environment, providing a repository for the 
outcomes of the activities which take place on 
the site:  
wakeypedia.org.uk 
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